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Presented is an evaluation of a summer program which 
consisted of individualized and small group instruction in reading 
and arithmetic, recreational activities, and field trips designed to 
promote academic and socialization skills for 506 handicapped 
children. The program is noted to have had four components: severely 
emotionally handicapped, hearing handicapped, multiply handicapped, 
and preplacement (multiple learning disordered) . Among findings and 
conclusions discussed are that at least 93% of the children met at 
least one instructional objective; that the children received 
outstanding instructional experiences; and that the exemplary program 
performance is based, in large part, upon the system of setting 
concrete instructional goals for each child (criterion referenced 
testing) . Also identified as contributory to the program's success 
were excellent staff skills which provided enthusiastic learning 
environments, and the concept of breaking the instructional day into 
academic and recreational segments. Appended materials include 
descriptions of the criterion referenced tests used and results in 
tabular form. (IM) 
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Intr^duQtiTi 

This evaluation report covers four target populations 

within the 1975 Summer program of Reading and Mathematics 
for Handicapped Pupils in Special Education Classes. The 
specific components reviewed include: severely emotionally 
handicapped, hearing handicapped, multiply handicapped and 
preplacement (multiple learning handicapped) children. Each 
component is- considered separately in this report. 
I> The Program 

Characteristics •f the target p»pulati»n in each •f the 
f«ur prtgrara c«rap«nents are as f»ll«wsi 

A. Severely Em«ti«nally Handicapped . This cenip«nent 

is made up ef tw« subgroups: 1. Transitional classes, which 
include 2? severely era«ti«nally handicapped children wh« have 
been in residential treatment, such as institutions or city 
•r state hospitals, or who are in outpatient treatment. 
2. The Teacher-Moms classes, which service 5k multihandicapped , 
asocial, and atypical children on an individualized and small... 
group bases. 

B. Hearing Handicapped . This consists of classes for 85 
hard of hearing and deaf children who are normally enrolled 
in regular classes in elementary and J.H.S., and are provided 
with supportive instruction either from the Itinerant Program 
or from the Resource Room Program. These children have 
hearing losses ranging from mild to profound. 

C-. Multiply Handicapped . This consists of classes for 70 
children who are mentally retarded and generally exhibit 
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severe multihandicapping conditions, including limitations 
of motility, gait, vision, speech, etc. Pupils ranged in 
age from 7 to 1? years, and were selected for the summer 
program on the basis of teacher observations and recommend- 
ations, and parental request or approval. 

D. Preplacement . This consists of 2?0 Title I eligible 
handicapped pupils, ages 5-12 years, with multiple learning 
disorders who are in the process of being placed into 
appropriate special education settings. 

The summer program ran from July 7 through August 13, 1975. 
The 506 Title I eligible pupils selected for the four comp- 
onents of the program were characteristically at least two 
or more years retarded in reading and/or mathematics. Criterion 
referenced tests in reading and arithmetic were administered 
at the stsLTt of the program period, and specific instructional 
objectives were identified for each child,. Post testing was 
administered at the end of the program to determine; the ; 
amount of pupil mastery as a result of participation in the 
program. 

In each of the four programs, the curriculum included 
an academic segment, focused around individual and small 
group remediation, and a recreation segment (usually at the 
end of the instructional day, planned in advance by the 
teacher and section administrator) which was tied to specific 
teaching objectives (eg: vocabulary development, writing skills. 
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reading skills, computational sklls, socialization sklls, 
conceptual enrichment, etc.). Every teacher had a folder 
for each child which included background information, test 
data (from criterion reference tests) and a write-up of 
individualii and specific instructional objectives for 
the summer. 

II. Evaluation Procedures 

As stated in the program proposal, there are three 
evaluation objectives: (1) To determine if, as a result of 
participation In the program, seventy percent (70?S) of the 
pupils master a least one instructional objective which 
prior to the program they did not master. (2) To determine,, 
as a result of pStrticipation in the program, the extent to 
which pupils demonstrate mastery of instructional objectives, 
(3) To determine the extent to which the program, as actually 
carried out, coincided with the program as described in the 
project proposal. 

Each instructional objective ( in reading and arithmetic) 
was diagnosed as requiring remediation as determined by 
pretest failure and was selected by the teacher for each child 
on an individual basis. Posttesting with each child on 
initially fadled and selected items after an appropriate 
interval of instruction determined the success or failure 
of reaching the individual objectives. 
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The instrument used t# weasure mastery in reading was 
the Randem K^use Criterien Reading Tests , and in arithmetic, 
the American Guidance Service KeyMath Test (f er Severely 
Emetienally Disturbed , Multiply Handicapped and Preplacement 
cempenents), Fer the Hearing Handicap oempenent, elements ef 
the Cref t Biagnestic Werd Analysis and Diagnestic Cemprehensien 
Tests were selected t# measure reading mastery.* Teacher 
definad speech articulation ebjectives were added as necessary. 
No test fer arithmetic mastery was used in .this component. 

With regard te ebjective #3, there were several externally 
imposed cwiditlens which limited the efficiency ef the program 
in each of the four components. First, the late date of 
funding for the project played havoc rith lists of children 
initially accepted into the program* Because parents had no 
definite word until July 1 whether the program would actually 
open^ msiny made alternate plans for their children. For exgjaple, 
at one site of the Preplacement program, of 50 children orig- 
inally enrolled in the summer classes, none were available 
on July 7. Staff and administration showed exemplary skill in 
selecting 42 program eligible children - most of whom were 
not on the original list. 

Second, except where summer program classes were 
scheduled in regular year around sites (e.gi Teacher Moms 
and Transitional classes) teachers had to cope with: 
supply shortages, again in large part due to late program 
funding. A major deficit in this area was the late arrival 
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and late staff -training in the use of the measurement instruments 
themselves. In s«me cases, pretesting •n the criterion referenced 
tests was delayed 2 t» 3 weeks in the six week program. This 
•bvi«usly attenuated measurement gains and restricted teacher time 
dev»ted t» remediation in specific instructional •bjectives. 

Third, a most serious and pervasive factor throughout the 
6 week period was the unintentional reduction . of each instruc- 
tional day by delays in bus arrivals at each unit each of 
the four program components. On one planned observation, teachers 
and supporting staff awaited the arrival of the buses until 
10«30 A.M. di hours latei ) when the first children began to enter 
the classroom. Because of limited bus facilities, travel time 
en route to the program may have been up to 2i hours (7i30 A.M. 
pick-up to 9«30 or 10:00 A.M. arrival). Observed daily attendance 
in the programs and between the four components varied considerably, 
and was critically low for the entire first week owing to coord- 
ination difficulties with parents and busing. Observations 
during August indicated about 85^ average attendance. 

Discrepancies in numbers of children in the program were 
minimal. For the most part this was determ5'ied by the consult- 
ant's counting of names on all teacher data rosters. (Program 
administrators counted children at the end of the summer.) 
This report counted 81 children in the Severely Erotionally 
Handicapped component (no discrepancy); 85 children in the 
Hearing Handicapped compenent of the program (against a re- 
ported 87)1 70 children in the Multiply Handicapped component 
(against a reported 73) rand 270 children in the Preplacement 
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c#inp#nent (against a reported Z6k) . Thus the tttal number 
•f children covered in this rispert is 506 (against a reported 

505). • 
III, Findings 

Evaluation ebjective #1 , "To determine if, as a result 
of participation in the program, 70^ of the pupils master at 
least one instructional objective which, prior to the program * 
they did not master." 

In each of the four program components the primary 
objective was exceeded by a wide margin. 

A. Severely Emotionally Handicapped: 77 of 81 children (959^) 
achieved at least one instructional objective, 

B. Hearing Handicapped: 79 of 85 children (93?^) gained at least 
one objective. 

C. Multiply Handicapped I 66 of 70 children (9^^) met at 
least one, instructional objective. 

D. Preplacementt 256 of 270 children (95^) met at least one 
instructional objective. 

Evaluation objective #2 , "To determine, as a result or 
participation in the program, the extent to which pupils 
demojistrate mastery of instructional objectives." 

There was a wide variation in teacher designation of 
instructional objectives. Late funding, late arrival of 
testing materials, and uneven staff training in test pro- 
cedure contributed to this fact. Some teachers stopped test- 
ing after identifying one error on the reading and arithmetic 



9 



; ■ -7- 

tests. respectively, these becoming the •bjectives,, Others 
recerded several errors and selected •ne item t« teach and 
rntest. Few teachers recorded pretest successes (thereby pro- 
viding insufficient data f«r the tables presented in the 
appendices.) S«me teacher? kept teaching and testing sequentially 
after p«st-testing succiisses. Others did n«t. This is reflected 
in a spuriously l«w number of identified instructional objectives. 
(Pretest failures not retested were not included as objectives 
for the purpose of the study.) 

Tables 3 OA to 3OP incorporate the summary data which will 
be cited in this report. The tables are paired (30A with 30C,'etc.) 
so that, for each of the four components, pretest and posttest 
data are first presented based on the number of pupils passing 
and .failing, and then on the number of .Iteiii;:. (instructional ob- 
jectives) passed and failed. 

A. Severely Emat ionallv Handicapped ; Of 119 instructional items in 
reading, representing the number of objectives across schoiils, 

101 (85^) were passed on posttest. Sixteen percent (1 3/81) of the 
children in this component passed 3 cr more reading objectives. 
Of 127 arithmetic instructional items, 99 (78^) were passed on 
posttest, and 7% (6/8I) of the children passed 3 or more arith- 
metic objectives. See Tables 3OI, 3OJ, 3OK and 3OL. 

B. Multiply Handicapppdi Of 211 instructional items in reading, 
158 {75%) were passed on posttest, and k6% (32/70) of the children 
in this component passed 3 or more reading objectives. Of I87 
arithmetic instructional items, IkO (75%) were passed on posttest, 
and 39% (1:7/70) of the children passed 3 ©r more arithmetic ob- 
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jectives. See Tables 30E, 30F, 3OG and 30H. 

C. Hearing Handicapped t Of 2?^ identified instructienal items in 
reading, 193 (7096) were passed en pesttest , .and ^8j5 (3V85) •f 
the children in this cempenent passed 3 er mere reading eb jectives. 
Of 49 teacher defined speech articulatien items, ^9 (100^) were 
passed en pesttest. See Tables 3OA, 30B, 30C and 30D. 
D> Preplacement i Of 518 instructienal items in reading, ^86 (9^^) 
were passed en pesttest, and 2l^% (6V270) ef the children passed 
3 ar mere reading ebjectives. Of 551 arithmetic instructienal itemg, 
k86 (9^^) ware passed en pesttest, and 23^ (63/270) ef the children 
passed 3 er mere arithmetic ebjectives. See Tables 3OM9 3ON9 30-0 
and 30P. 

The balance ef this sectien deals with nen--quantitative 
findings and recemmendatiens. 
A, Severely Emetienally Disturbed 

Administratien has previded ststff with ample teaching 
supplies (a preblem in the ether cempenents). The pregram was 
excellently erganized, based on behavia^' medificatien principles, 
and the engineered classreem cencept. The centinuity ef structure 
frem the year reund pregram was an important facter in hew much 
werk was accomplished in each class observed. Daily log and 
narrative summaries from prior teachera were found in almost 
every child •s folder. Lesson plans were written very concretely, 
and were based on the criterion reference test results. This 
enabled teachers and paraprof essionals to focus on instructional 
objectives according to preset plans. The recreation segment of 
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each class day seemed well integrated int# the teaching 
•"b jectives the program. The Teacher-M«m classes made 
excellent use 0f space through utilization of private work 
enclosures and functional group instructional areas. 

This appears to be an exemplary program from the view- 
point of administrative and teaching excellence. N^aeds of 
children with severe emotional handicaps appear to be met 
with regard to promoting growth in academic and socialization 
(including impulse control) areas. 
B. Hearing Handicapped 

No arithmetic instructional objectives were established. 
It would have been better had these been included, as the 
educational needs of hearing handicapped children include 
quantitative skills, particularly since these children attend 
regular cJasses in elementary school and junior high school. 
A positive aspect of this component was that the supervisor 
and teachers identified paerticular speech articulation needs 
of ^9 of the children and included criterion referenced items 
in this area in the remediation planning. 

Observation in several classes of hearing handicapped 
children showed that many children who had hearing aids 
prescribed were not wearing them to class (10 of 21 were 
without their aids). It is strongly recommended that 
teachers make systematic efforts to check for the presence 
of aids (in good working order) and for the program to 
offer any necessary information and/or counselling to parents 
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where indicated, pessibly threugh the Itinerent Teacher 
c#mp#nent. 

The administratien ef the pregram was in particular 
need ef mere transpertatien facilities. Eighteen children 
eligible and in need ef help threugh the summer pregram 
had te be excluded because they ceuld net be transported. 
And bus reuting* was very leng. One bus had t# pick up 
children threugheut Queens, and anether threugheut all ef 
the.Brenx, fer delivery t# and frtm the Manhattan site. 

Recemmendatien is alse made te review the physical plant 
•f future classes assigned fer hearing handicapped children. 
The class structure during the summer ef 1975 left much te 
be desired with regard te freedem frem ambient neise and te 
aceustical properties. 
C, Multiply Handicapped 

Records generally contained little information from 
previous teachers (though many children were well known by 
program personnel). Many of the children were profoundly 
orthapedically or neurologically limited and many test items 
in the criterion reference battery were not relevant te this 
population. Administration emphasized that the program was 
designed to produce a camplike structure while reaching 
instructional objectives. Good attendance and a very enthus- 
iastic mood was noted in each class in this component. 
There was good use made of one teacher •s background in 
speech therapy in one unit of the program. One unmet, and 
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unspecified need fr this p©pulati#n was f tr sufficiently, 
trained staff with m#re materials relevant t# providing 
•ccupatitnal, music, art, and physical therapy. Swimming 
was an excellent physical therapy experience f#r this graup 
(needed t# develtp m#t#r skills and reduce fear and awkward^ 
ness). Licensed. life guards were prtvided. Multisens^ry 
approaches t# presentatitn tf inf#rmati#n were excellent. 

Rec»mmendati#n is made f tr a thtr^ugh reappraisal •f 
the structural facilities •f buildings t# htuse the Multiply 
Handicapped. F#r example, at P,S. 52, children with severe 
•rth^pedic limitations c#uld use a ramp leading t# the play- 
ground and bars in the hallway and bathrooms to aid the 
semi- ambulatory. Recommendation is also made for improved 
coordination of information between M-H classes and services 
being provided for children in various agencies and hospitals 
outside of school. 
D. Preplacment 

This component was most seriously effected by the late 
funding date, yet recovered due to energetic reorganization 
by administra1)ion and teaching staff* Teachers developed 
daily lesson plans which were noted in each individual student's 
folder, and contained Buoh information, including sending^ 
teacher data. A distinct service to each of the children in the 
summer preplaoement program is the effort taken by staff to 
pull together a •'Summary of Work" report which is ticketed to 
go to the child's teacher in the Fall. These reports contain 

14 

erJc 



.12- 



clear, concrete instructional inf#rmati#n and a statement 
0f the child's secial and em#ti#nal adjustment. There was 
excellent c«#rdinati0n of recreational segments of the day 
int# a total instructional framework (experience charts, logs, 
etc.) to enrich the specific reading and arithmetic objectives. 

It is recommended that teachers be provided with more 
materials to meet instructional objectives. Late start-up and 
delay in receipt of ordered supplies reduced the availability 
of materials- oriented stimulation. As a possible side effect, 
teachers were engaged in instructing the entire class as a 
group much of the time. It is recommended that a high priority 
be set for writing of instructional objectives in the future, 
so that teachers can more effectively distribute their time 
to engage in individual remediation. As it was, the Preplacement 
program did a very creditable job in meeting the needs of its 
children. , r., 

IV. Summary of Major Findings, Conclusions and Recommendations 

1. Each of the four program components experienced 
difficulty in student attendance for the first one or two weeks 
of the summer. Student lateness due, in part, to extended bus 
routes, shortened the planned daily program by 1 to li hours! 
Late funding and delayed shipment of ordered supplies also 
produced a disruptive start-up element, 

2. Despite the above limitations, all four programs demon- 
stated exemplary results. Ninety-five percent {95%) of children 
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in the Severely Emotionally Disturbed classes passed at least 
•ne instructional objective j 93^ •f Hearing Handicapped child- 
ren passed at least one objective^ 9^^ children in classes 
for Multiply Handicapped passed at least one objective; and 
95^ of children in the Preplacement classes passed at least 
one objective. 

3. Each child seemed to experience a program of enrich- 
ment in academic and socialization skills. The recreation 
segment of each day was uniformly well integrated into the 
goal of meeting reading and arithmetic instructional objectives. 

^. On the basis of the quantitative and qualitative 
findings summarized ab*&v<-^ the major program aim has elearly 
been satisfied. Recoz^endation is made for continuity of 
the program. 

5. The concept of criterion referenced testing was 
introduced as a new procedure for evaluation of program 
effectiveness in 1975. This was a significant break from 
the norm referenced concept of evaluation in the preceding 
years of the Title I grants. One finding which was unanimously 
shared by teachers and supervisors in the program was that 
criterion referenced testing is an extremely useful concept 
for both measurement and teaching. Future use of this Modality 
is strongly recommended as providing clearer statements of 
instructional goals, and thus sets the stage for more 
systematic and better teaching. 

6. The program could be improved through uniformly early 
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criterion referenced testing and initial selectien ef at 
least three ebjectives in reading and arithmetic. With earlier 
netificatien ef funding, teachers sheuld have six full weeks 
ef instructien time, rather than the er 5 weeks, ae in 1975. 
The preblem ef transperting handicapped children ever leng 
distances se that they arrive at 9«00 A.M. has yet te be 
reselved. Mere buses and mere sites may help with this 
legistical pr«lkle«. 

7. Underutilisatien ef class lines, en the average ef 
abeut 20?6 daily, might be handled thretigh eyersubsoriptien, 
since seme parents de make later alternative plans fer their 
children despite aeeepting places fer the summer pregraa in 
the spring. This was netted by the previeus evaluater. 

Dr. James Beudeviris, and the preblem persists. 

8. Each teacher sheuld prepare a narrative adjustment 
repert ef each child in her class fer transfer te his 
receiving teacher. Suoh reperts with specif icatien ef 
cencrete instructienal ebjectives can extend summer pregram 
benefits inte the year reund pregram. 
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ABSTRACT 

SUBWER PROGRAM OP READING AND MATHEMATICS FOR HANDICAPPED 

PUPILS IN SPECIAL EDUCATION CLASSES 
(D.S.E.P.P.S.) FUNCTION NO. 09-61623 

This sununer program, funded through Title I, included 
f eur cempenents handicapped children — severely emetienally 
disturbed, hearing handicapped, multiply handicapped, and 
preplacement classes. 

The pregram ran fren July 7 threugh August I3; 19'f 5 and 
consisted ef individualized and small greup instruction in 
reading and arithmetic, recreational activities and field 
trips designed te premete academic and secializatien skills. 

In each ef the feur pregram cempenents, at least 93% mf 
the children enrolled met at least one instructional objective. 
In general, the evaluation indicated that the children received 
outstanding instructional experiences. Credit for overall 
exemplary program performance is based, in large part, upon 
the system of setting up concrete instructional goals for 
each child (criterion referenced testing). Excellent super- 
visory, teaching and paraprofessional staff skills in motiv- 
ating handicapped children by providing enthusiastic learning 
environments was strongly aided by the concept of breaking the 
in^ruetional day into academic and recreational segments. 
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Measures of growth other than Standardized Tests 



31«AJhis question is designed to describe the attainment of approved objectives 
not normally associated with measurement by norm referenced standardized 
achievement tests. Such obj?^ctives usually deal with behavior that is 
Indirectly observed, especially In the affective domain. For example, a 
reduction in truancy, a positive change in attitude toward learning, a 
reduction in disruptive behavior, an Improved attitude toward self (as 
indicated by repeated interviews)* etc., are frequently held to be prerequisite 
to the shift toward increased academic achievement by disadvantaged learners. 
Where your approved measurement devices do not lend themselves to reporting on 
tables 26, 27, 28, or 29, use any combination of items and report on separate 
lages. Attach additional pages if necessary, 

SEVERELY EMOTIONALLY HANDICAPPED 
Component Code Activity Code Objective Code 
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Brief Description The Griterien Reading Test misaiiared mastery Itf t^ ^ 
fellewin^ categjeriesi auditery input with meter respense/ phenelegV a 

and syntax. 



Number of cases observed; ! I 8 ^ Number of cartes In treatment; ! j Ifi j 1 I 



Fretreatmedt Index of behavior (Specify scale used): 



Criterion of success: Mastery was defined as succeag en it^mg «#>1fto'fc ftH 

as instructienal ebjectives fellewing pretest failure, ^ 

Was objective fully met? Yes [x] No Q If yes, by what criteria do you 
^^^^ 90^ (73/81) ef the children passed at least ene ingtruo^ 
tienal ebjectlve in reading. 



Comments : 
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Measures of growth other than Standardized Tests 



31«B«Thls question Is designed to describe the attainment of approved objectives 
not normally associated with measurement by norm referenced standardized 
achievement tests, Such objectives usually deal with behavior that is 
indirectly observed, especially in the affective domain. For example, a 
reduction in truancy, a positive change in attitude toward learning, a 
reduction in disruptive behavior, an improved attitude toward self (as 
Indicated by repeated interviews), etc., are frequently held to be prerequisite 
to the shift toward Increased academic achievement by disadvantaged learners « 
Where your approved measurement devices do not lend themselves to reporting on 
tables 26, 27, 28, or 29, use any combination of items and report on separate - 
^ges. Attach additional pages if necessary, 

SEVERELY EMOTIONALLLY HANDICAPPED 
Component Code Activity Code Objective Code 
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Brief Description The KeyMath Teat me asured mastery In the fally w^ 
ing categerlesi numeratlen. fcddltlen, subtract len, and mult t> 
plicatieri, 



Number of cases observed; ! 1 | 8 ll Number of cases in treatment : | |8 1 1 | 
Pretreatment index of behavior (Specify scale usied) : ] 
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Criterion of success: Mastery was defined as succeaa an sterna gPlftr-fc aH 

as Instructlenal •bjectlves f •Hewing pretest failure. 

Was objective fuliy met? Yes |x | No I | If yes, by what criteria do you 
^"^^^ W (73/81) ef the children passed at least 
instructienal ebnective in arithmetic. 



Comments I 
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Measures of growth other than Standardized Tests 



ai.Cjhis question is designed to describe the attainment of approved objectives 
not normally associated with measurement by norm referenced standardized 
achievement tests. Such objectives usually deal with behavior that is 
indirectly observed, especially In the affective domain. For example, a 
reduction in truancy, a positive change in attitude toward learning, a 
reduction in disruptive behavior, an Improved attitude toward self (as 
indicated by repeated interviews), etc., are frequently held to be prerequisite 
to the shift toward increased academic achievement by disadvantaged learners. 
Where your approved measurement devices do not lend themselves to reporting on 
tables 26, 27, 28, or 29, use any combination of ii:cms and report on separate 
pages. Attach additional pages if necessary. 

HEARING HANDICAPPED 
Component Code Activity Code Objective Code 



8 



30 



Brief Description The Cvft Reading Test measured mastery in the 

f»llowing categi^riesi letter recognitiorif connuv vints^ vu/qIli , 

structural analysis > and comprehension. : 



Number of cases observed: 



8 



Number of cases in treatment 



8 



Pretreatment index of behavior (Specify scale used): 



Criterion of success: 89jS (76/8'?) of t hft Qhi1drf:*n pa^g 

one instructional ob.iective in reading. , , 

I I If yes, by what criteria do you 



Was objective fully met? Yes 

know? Mastery was defined as success on items selected as 
Instructional objectives f oUoyfing-pCQtest failure. 



Comments : 



ERIC 
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32. Program Abstract: Please provide an abstract of your project, Including 
aspects of the project which account for highly positive results. Provide 
a auainary of the findings In relation to the objectives, as well as a descrlp- 
CloQ of the pedagogical methodology employed. 

33 Data activities begael 7/1/75 Date activities will terminate J_ll2JjLi 

Mo. Day Yr. Mo. Day Yr. 

34. Project time span School , , . — , **ore than 

(chec'cone): lO Year 2|T| Summer sO 12 Mos. 4Q l:year 

35. Project i«: lIZI New 2|r;j Resubmitted SlUI Continuation 

(Title III only) 

A. If ptoject is resubmitted, please indicate number of years operated: 

IZD 2 years IQ A years 

1 "^ 3 years |^ 5 or inore years 
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tcosures of growth other than Standardized Tepts 



.U.D.Thls question Is designed to describe the attainment of approved objectives 
not normally associated with measurement by norm referenced standardized 
achievement tests. Such objectives usually deal with behavior that le 
indirectly observed, especially In the affective domain. For example, a 
reduction In truancy, a positive change in attitude toward learning, a 
reduction in disruptive behavior, an Improved attitude toward self (aa 
indicated by repeated Interviews), etc., are frequently held to b^ prerequisite 
to the shift toward Increased academic achievement by disadvantaged learner* , 
Where your approved measurement devices do not lend themselves tQ reporting on 
tables 28, or 29, use any combination of items and report on separate 

>ages. Attach additional pages if necessary, 

MULTIPLY HANDICAPPED 
Component Code Activity Code Objective Code 



6 


0 


8 


6 


1 




7 


2 


0 




8 


1 


4 






a 


1 





816 
817 

Brlci Description J^ie_Jlf J .teri»n Rf»ad1r.ff Test mA^onrprf m^^+^r^y 

in the fellawing cate^^rles. m»tmr ^ .r^ ^ „^-i ^r.j .. ^^ ^ ^ ^^ 

MteiUiegBgn ge. au^itgrv inm»t with m^t^r r-^^r ^-iv ^. p h tn a l.gy-, 
structural^ nalysls , Y#naT>i7^ary, synto^ ^^^p T-Bh on pi 



Nurahftr of cases observed:} j 7p^ Number of cases In treatment! | {? ^ o] 



Prot;catmant Index of beiiavlor (Specllt'y scale used): 



Criterion of success: _9jt36 (66/70) •f the Children paaaed at 1> >,«t 
•ne I nstruct lenal ebje ctive in reading. 

Was objective fully met? Yes |X j No j | If yes, by what criteria -do you 

Master y was def ined as success •n items selected a s 

Wruetlenal ebjectiv es fellewlng pretest failur». 



Comments : 



f^c.asures of growth other than Standardized Teete 



:^1,E. This question is designed to descrll^Q the ^attainment 0^ tppFOVed otj0pt:|>vea 
not viormally associated wiuh measurement by norm referenced Bt§nd^r«}iaed 
achievement tests. Such objective^ usually deal vlth behav^pr iB 
Indirectly observed, especially In fhe affective domain! For (•^CAmplf'i * 
reduction in truancy, a positive change In attitude, toward laarnlngi « 
reduction in disruptive behavior, an improved attitude toward spjf (p» 
indicated by repeated interview^), etc are trequantly held to bp per^cipisH^ 
to the shift toward increased academip achlav^ment by di«ft4vAntag0«l. learners, 
Where your approved measurement devices do not lend themaelvp* to reporting fl^ 
tables 26, 27, 28, or 29, use any combination of items and report on separate 
^ages. Attach additional pagea if neceaBary» 

MULTIPLY HANDICAPPED 
Component Code Activity Code Objective Code 



9 



0 



8 



n.^.r^ption The KeyMath Test meaaured mastery in the f ♦llir^ 
iTig caterer leg I n^meratle pt fr^qtien«, aymbelf!, addition. fi\}\>^ 
traetlen> multiplicatien, divlalen. mental eemT)iatatien, n imft ri eal 
reasenin f ;, war^ pyblems / menffv. mftaflufftraftnt , anrf t1wft. 



Number of cases observed: 



I 



Number of cases in trefttment 



nzEi 



Pretreatoant tndajc of behavior (Spsptfy 8C«U \^aed) 



Criterion of success : 00^ f6?/7p) af thw Qhlldrftn panRWil at Ta^t 

fTiOj inq-| frutstlanal ••b.ie etlve In arithmwtlfi. _ — 

Waa objective fully mat? Yei 0 No Q ^r^"' "^^^ crttarl» do-you 
^^^''^ Maetery was de f ined as sueceaa fii itamff nm-),»f>±mA aa — — 

ingtr actlTial eb.l eettvafl f«n awing prwtwH-f: ■ronnra — 



Conunents : 
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Mv.?'.ure8 of growth other than Standardized Tests 



'<l.P«Thls question is designed lo dencribu the attainment of approved objectives 
not normally associated v/Iih meaaureinent by norm referenced standardized 
achievement tests. Such objoctivea uBuaUy deal with behavior that Is 
Indirectly observed, especially ix\ the affective domain- For example, a 
reduction in truancy, a positive change in attitude toward learnifigi a 
reduction in disruptive behavior, an improved attitude towa^rd self (as 
Indicated by repeated interviews), etc., are frequently held to be prerequisite 
to the shift toward increased academic achievement by disadvantaged learners. 
Where your approved measurement devices do not lend themselves to reporting on 
tables 26, 27, 28, or 29, use any combination of items and report on separate 
lages. Attach additional pages if necessary. 

PREPLACEMENT 
Component Code Activity Code Objective Code 



6 


0 


8 


6 


1 



8 



114 801 



Brief Description The Criterion Reading Tea t wAawnrAri mfl^-h^yy in 
the follewinp categTiesi mmtmr Rknig, vT«iip1 -^npu-fr w^th mtt^r 



response^ auditory input with m^±mr rpgpangp, i^hmryt^XmQy ^ strugt- 
ural analysis^ VGahnl 



■ ay^y ^ syntax t a nd co a preh e nsi o n i 



Number of cases observed :f | 2 | 7 (o Number of cases in treatment ; j ^1? | ol 
Preticatment index of behavior (Specify scale used): . 



CTUerion of success: Mas tery was defined as success on items 
sele cted as i nstruct io nal objectives following pretest failure . 

Was objective fully met? Yes [x] No Q If yes, by what criteria do you 
know? 87?S (2 3^/270 ) •f the children passed at least •ne 

instr uct ienal ebnec ti ve in reading. 



Coiii.neiit's : 
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Mc'asures of growth othet than Standardized Testa 



31, GXhlB question Is designed to describe the attalruwent of approved objectives 
not normally associated with measurement by norio rufurencud Btondardjzed 
achievement tests. Such objectives usually deal wJt.h bahavlor t^at is. 
Indirectly observed, especially In the affective domain. For examj^la, a 
reduction In truancy> a positive change In ottHudu toward learning i & 
reduction In disruptive behavior, an Improved nttUude toward self (as 
Indicated by repeated Interviews), etc., arc Frt^quently hcUd to b^ prarequlsit© 
to th^ shift toward Increased academic achievement by dl.sacjvantaged learri^irai 
Where your approved measurement devices do not lend themselves to reporting on 
tables 26, 27, 28, or 29, uae any combination of items anJ- report on separate 
lages. Attach additional pages if necessary. 

PREPLACEMENT 



Component Code 



Activity Code 



Brief Description yhft KftyM a4:Vi Teat niAaBiiri»d maatftry In the , 

ff»>i+>.a^-fc<«Ti, n„|^^h^ ^•'^^P+^^", HW^Q^an , mwrlftal rpananlrr . w rd 
pr » blgmi , m> ney, a aagnramgnt, and t i me , 



Hunber of cases observed;! |2 | 7| 0| Number of cases in tr«atinent;| |2 | 7|0~| 
Pretveatmant Index of behavior (Specify scale used): 



criierion of success; Ma stery was defined as succ eaa an lt«m8 
selected as Instructlenal ob.lectlves fellewlng pretest failure . 
Was objective fully met? Ves [3 No P " ye-, by what criteria da you 
know? ^i5{ (2lf 7/270) e f the children passed at least ene Instru e- 

tte nal eb.leetlve In a rithmetic. _^ 



Comments ; 
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m orzcrir ^.'-^nc^: Test liv:^: K ths tabls b.iow, ctter th? rccu^rd iriTr-tic"' abr::.c:itPrior. fe^- 
^ t. eval.. .he ef.c.i... cf short (j.. 

"dy tPC<^e ?n.;r;ct:onaI cbjec:ive coses which vere addressed bff.e treatwint and prcvide separate data .or 
erh :esused .^d each level testec. I's* aodiUorel sheets I' necessary. Record in coIum 2,3..«J. cnly 
those participants who coniFieted both test?. HEARING HANDICAPPED 




ERIC 



Jft»ftri:5ric: ?.ef«resccd Test ?.£?'.'lts: In ih table b?icv, Kt;: the ::ci:?rtd idcTiticr awat ,c:it?rl« re* " . 
fercnwd tsst results used Co evaluate the eifsctiverisf;? cf shcrt ;r€£t^e:;s (lesf '.hn £C Iwtrs) :: :?<"<: 'ris •■ 
cr Kthcratlcs. Use the iastrjctionBl objective cc^es piovided cn p?.2-4 of the jr)sir'j:*.icn m\i&:.. ?rcvict 
:nlv trcse Irssttucticnal objective codes vhicli.vere addressed by tne treataent and provide separate data for 
eaca test used tnd each level tested. Use addltio"?! sheets if, lecessary. Record It coluras 2, 3 ^.id 4 oi:!}' . 
those participants who completed both tests, xnntiw irumTAiMm 



1 


FubUsber 


level 


i ■ . ■ 

Component 
Code 


Subgroup 

2/ 


Pretest 


Fos 


lest 


Code 


Instructional 
Objective 


Ko. ofJJWJ* 


m 

froiB 
CoU 2 
Passing 


from 
Cel. 2 


Passing 


1 : 
} 

Falling 


' ■ , ■ t ■ 


in , 


(2) 


2101 


litttr rtt%tt\ 


Or»ft 


! P : 60861 ! H. 


» 

Iniutditi 




m) 




vVllif JllUlv9 


Orift 


P 


60861 


If 


I ■ ^ . 

1 

1 11 IT 


90 








Tiwlll 


Crift 


P 


60861 


H 


(f If 


9 


m] 


am 




1 frttv y 1 llULLjl 1 


Grift 


P 


60861 


H 


tt n 


^? 


't4(7(D(: 




*TVV 


V f nprif iiiii if u 


Crift 


P 


60861 


H 


N N 










TUIAJjia 


Crift 


P 


60861 
























\ 






























ipti9n irciit 


tohtr diflnid 




60861 


H 


n n 


^9 






























m 




Ml 




X ' 


,x ,„ 


X 














































* 

* titti m^tt 


•t iXm . 

















v/: : 4/' MG«E-<he;tB^^ code Md ia ^evioiit s«tloMo£tfaii report used to describe treatoent and populatloB.- 
Svii^''^'^^ (cod« as N), Delinquent (code as D), Blliogoal • 

D mi WeifiH ittAt m 4)< TUoe the indicated code letter in the lait coluni to signlf; Che ' 



n 



ERIC 



■■){),55i:"->- -"^-re:::-? Test '.5v;:.t3: I2 the table b¥;c/, ^:t5: th? ::cwpi:d i-J-'ytlci abou:;cTlt?rier : 
fercnr.S6''"tejt results usee to eval-i£te the cif^ctlvensss cf short: irs2t7e:':5 U?r' -.'-a 50 hons) refill ■ 
er Mthenetlcs. Use tha instr•:c:ic^£^obj8Ctivc,ccce^?Iovided on p^2-4 of tf^.e :.^!g:r>;'don tiianua;,. ^ir/iot 
-nly these i:st:''ctlcnel c?jec':iv£ coaes which sere acoressed by tie creatment and provide separate data for 
iach test -jsed sue each level testec 'm acMlti?r?l sheets if n,ece?9ary. Record in coluEns 2, 3 -md a cnly- 
those participants who coaipie ted both test?. MULTIPLY HANDICAPPED ' ' , 



Code 



Instructional 
Objective 



Publisher 



Level 



Copionent 
Code 
1/ 



Subgroup 

2/ 



Pretest 



No. of Pupils 



Posttcst 



Passing 



No. cf 
Pupils 
Failing from 
Col. 2 



(2) .passing.. 



No. of 
Pupils 
from 
Cel. 2 



iniAtii t |23(68^1 9 (320 




- aril <i B) StadldfAd <«de.^ 10- flw tfci Meitid todi kttac 1. the Hit cqIi» 



0& 



' :;er?r'.: : -.suits '^sec evsh.' c:^^r.rl^v>^^: . ::: s":^^^ 3C r'..-,v-j 

:r -ith2:?','.:c. 'Jse r^s instr'.viicr?,',. s'-;;?ci;,v.: cc-fes :,r^j:cl::cr7^f?"A , ^ .'••••/i'.. 

"7lv ;bc.'? :,?r;.'.r:c:icr?.l ::!9c'.i.v< ro:c3 which vere accrsssed by ::e trtatme-t and prcvide ss:i:£r.« . 
saw :2s:'jjef£20 esc:- ::tit^- '"s- S'i^itl^^v if ^-cjs^ary. ■^::T'Vi- coj'iras 2. ; "id .^ vr^y 
those parcidpants who ::cipi€terocth t:^^^^^ MULTIPLY HANDICAPPED 

■ ^ ^ : 1 ■ r— — -1 ' 



Code 



Instructional 
Objective 



j I Component 
publisher i Level i Code 



Pretest 



?ostte;t 



I I [Pupils i ;-'J5il= 

Subgroup! Fas,«ir.r; i Failing ■ frcr: ; :,r:i: 



!2S' 



1 / 



WW*. L 



;1) I (2) ;?3ssi::g ■ ;3ia!;& 



1100 


numeration ! Amer . Guid . Sery 


60,961 




1103 


\ 1 

• 

fractiing 


AGS 




60961 


! ' 1 ; 
H i " ! 11 \m\il.^Mi 


1200 


ge#ni«try,syiDbilj 






60961 


H 


i. 

II 


■ 1 ■ ; 


AM- 


110? 


addition 


n 


— 


^09^1 


H 


fl 


20 , 


■ 






mhtractlBn — 


N 




hs^ 


H 


n 


.1? 




2 (17%) 


1109 


aultipUeatiin 


tl 




60961 


H 


H 




!(67?S) 




1110 


iivisiw 


f1 




60Q6i 


I 


\ 

I* 




KIQOII 


Jim 


1800 


lental cemputa. 


11 




60961 


\ 


11 


1 


KIQO^) 




1800 


lUiDsrical reas. 






60961 


H 


n 


2 


1(10*1 




1900 


vird priblenifl 






60961 


H 


n 


2 




MOO 




nenev 


N 




60961 


H 


11 


1fi . 


I3(72«) 


5(.m 


1300 




11 








n 




uiiMl 




1J06 


time 


W 




60961" 


H 


H 


20 
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1/ indicate the component code used in previous sections of this report used to ""^'^''^^f'',?^ 

II Provide data for the following groups separately: Neglected (code as N), Delinquent (cwle as W^B " J ^ ; 

" code as B) and Handicapped (code as H). Place the indicated code letter in the last column to signify the 
subgroup evaluated. 
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JJiJiitsric: •s!:?:?:^^ Test liz-dt".', la the table >elo?, c:t5: th» ::v:^!^t:i ■ :::v:r.',:f,r sbo-:: crit-'iie: 
fercnwd test zeBtilcs; usee, to evaluett the effectiveasss c* sr::t ;r«.t-ertj : •.br. 5C to), .rc 
or oathenetlcs. Use ths instrjcticcel objective coies pro'/Wed cn p?,2-4 ^h^^v^.ru';'•;ioa_MOua... 
only tbcss :.3str'jcticaal cbjectivs codes which vers addressee by t!;e creatMot and provide ^|nte d^ta 
each test used and each level tested, llse additicr4l'.jhe«ts if, necessary. ?.?cord in coVini^Blti.n^-/. 
■those participants' who completed both test^ 



Code 


Instructional 
Objective 


Publisher 


Level 


Component 
Code 
1 


' Subgroup 
2 


Ire.est 






'Tailing 


No/ of 

; frcm 
Col. i: 


1 .^rcm ■ 


, 1 






PassiaS ; FailiP£ 




llt*lf ikillg 


Handin Hiuii 


1 , 


I 60861 


K 


Ini.dat^ 37 


22(59Hj 15(W) 


• 


vis Input-aitt 


N n 


1 


1 

60861 


H 


« : 1 39 


%M 


8(21!() 






« • n 


1 


60861 


H 


n 


il 




19(23i<) 






Randim Hiusi. 


2 


60861 


H 


It 


1 

11 


6(55!() 


am 


2200 


•truet.iDAlyflU 




2 


60861 


H 


N 


2 




MM 


im 






2 


60861 


H 


.. 

rt 


12 


I2|iq0| 


i) 0(0X1 




ivntax 


N fl 




60861 


H 




5 


;(ioof(: 










2 


6086I ■ 


H 






{(Wei', 




m 






J 


60861 


H 




■ 5 




mi 




ltWet.ftnalyiii 


« ti 


V 


60861 


H 




2 


2fl«0^ 






v«9abultry 


H H 




60861 ■ 


H 


• 






1{20|I) 




flFHtlX 


N n 


3 


6086^• 


H 




5 


km 


1(20X1 








? 


60861 


1 


N 


].... 












1,2,3 








2U 




• 53-2SI 



. 1/ !..^tote lie cffljKJWt cade taed Jaimlofli j«ctl»«ft!ili -apart «ei SB itescrlb* twitwit and fopulttiw, 
n ^:xdi ai irjid Mlss^il <c<rfe «i iimmixMmdtakU^^ J 



those participants vho :':^?i€t-:'.^ both t?."!:'.'. 



MULTIPLY HANDICAPPED 




1100 ,numeratiin : Amer.Guid.Ser, 



; 60961 



fractions 



H ^nMata^ ;,34 ; 18(5^^) ; mm 

_H ; " ' 11 110(91 ^1 1(9^) : : 



m 




n 




H 




i 


16 .30(83^) 7(17^) 


mu 




n 




H 




j 

It 


■ 

2) 


... 

21(91^2(9*).. 


1108 


lubtractiin 


If 




11 


„H 


II 


-12 


1 
1 


1109 


nultipUittiin 


ti 




It 


H 


It 


. "2 


1(331) 




uio 


divisiin 






H 


H , 


\ 

It 


•1 


KiQQ^; 


Jim 


1800 








It 


H. . 


II 


"l - 




mi) 


1800 


nunsr.reasin. 


M 




1*. 


H 


It 


•2 


m) 


W) 


1900 


wird pribliDi 


II 




H 


H 


ft 


■1 


2(100?S 


Mil 


m 


ninev 


ft 




tl 


H 


II 


■'25 


18(72?{, 


m) 






It 




tt 


H 


II 


"U 


11(10(?? 


1) mi 




liiBfi . 


It 






li 


II 


'26. 


am 


mm 




TOTALS 






60961 


H 




18? 
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1/ indicate the component code used in previous sections of this report used to describe treatioent Mpopul on. 
2/ Provide data for the following groups separately; Neglected (code as S), Delinquent (code as D), B jal 
" code as B) and Handicapped (code as H). Place the indicated code letter in the laat colum to signify the 
subgroup evaluated. ' 

•tital nuabir if ittM 



.•8rr::=.«' >;:V,:^s:lt5 usee tc ev^lvc.^ s:::': ir^ic;:':":^ ' ' " ' ' • • 

:hose r::uk:pant5 vhc co.,:;ec- bcM ic?c^. SEVERELT EMOTIONALLY DISTURBED 



Code 



Pretpst 



Inscructional | Publisher 
Objective \ 



Level Cod'-' ] ?L'bgroup' Fa?s':'.(, ; Failing 



2 [ 



I,. ■ ^ 
J I..' I. . 



^ ud. input gut. r ,. Randdm Htuse I 1 MSl „i-.Jin8..(lid;iJ(l Ml 



2100 i ph»ntlo p_ 



2100 phtniligy 



2207.8 kvntax 



3Q.J. 



HOG lUKsrati*!! 



iJmiii U- 



Ml 



Amer. Quid. Sen 



mi 



6 



^Mnfi^)io(O^) 



ing.dat 



ii 



5(1fl()38)0(Oi) 



1107 



idditiin 



60961 



K 



[61M 



^108 mbtraGtiin 



60961 



Ii 



1109 iUltipUcatitn 



60961 



H 



1/ Indicate the component code used in previous sections of this report used to describe trcat=fir.t i-.d population. 
2/ Provide data for the following groups ocparately: Neglicted (code as N), Delinquent (code js ?). SiUnguai 
" code as B) and Handicapped (code as H). Place the indicated code letter in the last colur.n tj s:?ni.y the 
subgroup evaluated, 



21QQ 'PhtnalOrJ 



.? 160861 



2100 
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Tih»nalii?V 1 " 1 




; iifl ^ 




220V-8 


syntax 
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60861 
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\ 

It 
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6(100?? mi 
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J01=8$?S 
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1100 


numeration 


Amer.Guid.Ser 




60961 


H ' , 


.nsidata 


■46 






110' 


addition 


w 




.00961 


H 


ti 








1108 


subtractiin 


II 




60961 


H 


M 


16 


12(75?^) 




1109 


multiDlicatlin 








H . 


tl 


, 1.- 




omL 




TOTALS 






60961 










^ [J ^ ^ TP 











































,/ indicate the exponent .ode ».d In pr.vl.us ..«l.n.ofthi. report u.ed " " r W^^^ 

2 provide ia> lor the loUo-lnj groop. «p»tel„ (""V /'v^ ' l o g y the 

co.le B) and Handicapped (code as H). flace the WlMted code letter In the l..t col- to slgauy t 

subgroup evaluated, 

''43 



those participants who completed both tesc?* PR£PLACll»ll«i 




Pretest 



^0, cf Pupils 



Posttes: 



Passing 



iiL. 



Pupils 
Failing | frcr 



froR 



(29!: 



(2) j ?assi-g I Failinj; 




Ivicabularv ■ 
\m toiprehsnslin 



1(1005{) 0(05{) 



y X^^neat code used lo pre^ou. .ectio.of t.i; report .ed to desc.be ~ -^^^^^^^^ 
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1/ indicate the component code used in previous sectiom of thli report u«d to desaibe 
2 Provide data for the foll*iflg gmpi 8f,T«mtelyj Iteglectd (code as 8)rDeliflq«at (code « D). UUn 
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